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Abstract

So far, the evaluation of writing instruction has not fully considered
comprehensive assessment aspects, causing students to struggle in
effectively expressing their ideas in writing. Meanwhile, writing skills
have become a crucial necessity in today’s era of technological
advancement. This study aims to describe the implementation
process and evaluation results of the CIPP model in learning writing
skills in grade X at SMK Negeri 1 Purworejo for the 2024/2025
academic year. The research was conducted using a qualitative case
f:;':::’e'::g'y;ifo?;';ma”_mm* study approach. Data collection techniques included literature
copmords review, observation, and note-taking. The literature review involved
Learning evaluation, CIPP, writing skills. analyzing lesson plans designed by teachers, observation was
conducted during learning activities and note-taking was used to
document findings from the observations. Data analysis followed
the interactive model of Miles and Huberman, consisting of data
reduction, data presentation, and data verification. The results were
presented narratively, accompanied by tables and diagrams. The
findings indicate a gap between planning and implementation in the
evaluation process, yet the average writing skill scores demonstrate
success. These findings highlight the importance of evaluation in
learning to enhance effective writing skill development.

INTRODUCTION

Concerns regarding students’ writing skills have become increasingly evident. With technological
advancements, strong writing skills are more crucial than ever. However, many students struggle to
effectively and coherently articulate their ideas in writing. Factors contributing to this issue include a lack
of reading interest, limited writing practice, and insufficient support from the surrounding environment.
Consequently, students often find it difficult to construct well-formed sentences, develop coherent
paragraphs, and produce engaging and informative writing.

Given this situation, the CIPP (Context, Input, Process, Product) evaluation model is necessary in
writing skills instruction at schools. This model helps teachers measure students’ writing skill development
through structured assessments. The results are then compared against predefined benchmarks aligned
with learning objectives to derive conclusions for decision-making or further actions. As explained by
Arikunto and Jabar (2012: 2), evaluation is the process of collecting information about how something
functions, which is then used to determine appropriate alternatives for decision-making. Similarly, Sukardi
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(2008: 1) asserts that evaluation is conducted to control the quality of education nationally, serving as an
accountability measure for stakeholders, including students, institutions, and educational programs.

Stuffebeam’s CIPP evaluation model (as cited in Hasanudin et al., 2021) serves as a reference for
improving and refining future teaching methodologies. The CIPP evaluation model provides a
comprehensive framework for conducting formative and summative evaluations of programs, projects,
personnel, products, organizations, policies, and evaluation systems. The model consists of the following
stages: (1) context evaluation (purpose: benefits, needs, resources, problems, background, environment);
(2) input evaluation (activity plan: core plans, strategies, costs, scope, research); (3) process evaluation
(actions: development, implementation, monitoring, feedback); and (4) product evaluation (results:
impact, effectiveness, goal achievement, behavioral changes). CIPP model analysis is conducted post-
learning using a CIPP evaluation instrument tailored to Indonesian language instruction.

Learning is a conscious and deliberate process of change with the goal of improvement (Setiawan,
2017: 21). There are three aspects in the learning process: cognitive, affective, and psychomotor. The
success of student learning, whether in formal, non-formal, or informal settings, is influenced by several
factors, including the learners themselves, educators, curriculum, tools, and environmental factors. In the
Indonesian language subject, particularly in the theme of Observation Report Texts, there is learning
achievement related to writing skills. Through this learning process, especially in writing skills, students
can develop coherent writing abilities, producing engaging and informative texts.

Rofi’'uddin and Zuhdi (1999: 159) explain that writing skills refer to the ability to express thoughts,
ideas, opinions, statements of intent, or emotions through written language. Writing skills function as a
means of conveying thoughts, ideas, and emotions in written form. This process involves word selection,
idea organization, and the use of effective sentence structures.

Writing is not an easy task, and writing skills are not acquired naturally. It requires sufficient and
consistent practice as well as structured education. One must continuously learn and refine their abilities
through real training in the form of direct writing practice, rather than merely studying writing theory. To
become a proficient writer, students must do more than just learn about effective writing theory. To
become a proficient writer, students must do more than just learn about effective sentence structure,
appropriate diction, correct spelling, and proper punctuation they must practice writing regularly.
However, in reality, writing instruction often receives little attention from teachers, and composition
lessons are often neglected. This is a major factor contributing to students’ lack of writing skills (Sholeh
and Afriani, 2016: 27-45).

Based on these considerations, this study focuses on the tenth-grade level of Vocational High School
(Sekolah Menengah Kejuruan). It addresses a gap in previous research, which has primarily focused on
higher education. Although previous studies have also utilized the CIPP model, this research specifically
evaluates the teaching of writing skills in the Indonesian language subject, providing a deeper
understanding of the effectiveness of the CIPP model in this specific skill context.

METHODS

This research employs a descriptive evaluative study. Qualitative research aims to understand
phenomena experienced by research subjects, such as behavior, perception, motivation, actions,
holistically, and descriptively in words and language within a specific natural context (Moleong, 2014: 6).

The focus of this study is the evaluation of the CIPP model in teaching writing skills to Grade X
students at SMK Negeri 1 Purworejo. Given the characteristics of the subjects and data sources, this study
adopts a case study approach. This approach allows for a more specific evaluation regarding the research
focus and locus. The research subjects include 35 students from Grade X DPIB B and 36 students from
Grade X TKP. The primary data source consists of the Indonesian language teachers at SMK Negeri 1
Purworejo. Secondary data sources include literature and documentation materials.
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Data collection techniques include library research, observation, and note-taking. Library research
involves gathering data from books, newspapers, journals, manuscripts, and documents
(Koentjaraningrat, 1983: 420). The observation technique is used to examine language usage in the
studied objects (Sudaryanto, 2015: 203), the note-taking technique involves documenting events that
serve as data sources (Mahsun, 2006: 91).

This study utilizes the interactive analysis technique of Miles and Huberman. Data analysis is
conducted through document studies, creating evaluation indicators for the context, input, process, and
product aspects. The research steps include: (1) reducing CIPP model evaluation questionnaire data from
Indonesian language teachers of Grade X DPIB B and X TKP at SMK Negeri 1 Purworejo; (2) presenting
obtained data in the form of CIPP model evaluation questionnaire results related to writing skills
instruction; and (3) drawing conclusions based on research findings.

Next, the technique for presenting the analysis results is carried out by describing the data in a
chronological manner using tables and diagrams. The presented data includes questionnaires from the
evaluation of the CIPP model and observation sheets related to the achievement of writing skill
achievement, writing skill mastery, assignment structuring and presentation, students’ average learning
outcomes, student attendance, alignment of learning objectives with learning achievements, alignment
of learning achievements with the theme, and alignment of the theme with teaching materials.

RESULTS AND DISCUSSIONS
A. The Implementation Process of the CIPP Model Evaluation in Learning Writing Skills in Grade X at
SMK Negeri 1 Purworejo for the 2024/2025 Academic Year

The document review for evaluating the CIPP model in writing skills instruction at SMK Negeri 1
Purworejo involved eight indicators: writing skill achievement, writing skill mastery, assignment
structuring and presentation, students’ average learning outcomes, student attendance, alignment of
learning objectives with learning achievements, alignment of learning achievements with the theme, and
alignment of the theme with teaching materials.

Table 1 <Document Review Results for Indicator 1>

Indicator 1

Writing skill achievement

Data

Estimated duration: sessions 1-8

Evaluation Results

There is a systematic time estimation in the semester 1 program for the theme of observational report
text, which consists of 8 meetings. However, in practice, the teaching and learning activities
experienced delays or schedule changes due to impromptu school activities planned outside the
academic calendar, such as a national oration event. As a result, the target achievement of learning
outcomes was less than optimal.

Indicator 1 shows that the semester programs has been systematically structured. However, the
teaching module created by the teacher does not allocate learning sessions into eight meetings. This
indicator includes an estimated execution time, covering meetings 1 to 8 within a single theme. In the
teaching module, the teacher has only planned for two meetings.

In the semester 1 program, the estimated time for achieving writing skills in the observation report
text has been systematically planned, targeting eight meetings within one month, from the fifth week of
July to the third week of August. This program allocates learning time based on the mapped themes. The
purpose of this mapping is to ensure that every aspect of writing skills can be achieved according to the
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targets set in the curriculum. This estimation also provides a clear outline of the sequence of materials
and activities to be carried out from meeting 1 to 8.

However, the implementation of teaching and learning activities did not proceed according to the
planned schedule. This discrepancy occurred due to various factors, such as school activities outside the
academic calendar, student needs, and other technical constraints. As a result, some themes could not be
covered within the designated time, affecting the overall achievement of writing skills. This indicates a
gap between lesson planning and its implementation in practice.

This indicates a lack of synchronization between the planned curriculum and classroom
implementation. The evaluation highlights the need for improvements in both planning and execution of
learning. Teachers are expected to adopt a more flexible approach and allocate buffer time to address
challenges that arise during the learning process. Through continuous evaluation, schools can optimize
learning to be more responsive to students’ needs. The adjustments made are expected to enhance
learning effectiveness and ensure the comprehensive achievement of writing competencies. Overall, the
findings of this study emphasize the importance of synergy between systematic planning and adaptive
implementation to support the attainment of writing skill learning objectives.

Table 2 < Document Review Results for Indicator 2>

Indicator 2

Writing skill mastery

Data

Material outlined from learning objectives 1-9

Evaluation Results

The teaching module has not schedule the completion of the material within 8 meetings, as only 2
meetings are listed. Consequently, some materials were left behind due to unexpected activities and
have not been fully delivered within the designated timeframe, making it necessary to allocate
additional time.

This evaluation is conducted based on a review of relevant documents, such as teaching modules,
learning materials, and students’ work. The goal is to identify the extent to which the learning process has
met the targets set in the learning objectives. Based on the document analysis, the learning materials in
this indicator are derived from nine formulated learning objectives. Each objective is designed to gradually
guide students in mastering writing skills, starting from basic concepts to more complex writing abilities.
This breakdown demonstrates continuity between the learning objectives and the materials taught.

This evaluation results show that the teaching module has not been designed to schedule the
completion of learning materials within eight meetings. The teacher only planned for two meetings in the
teaching module. During the learning process, these two meetings were divided into eight sessions.
However, each meeting has an allocated time designed to ensure that every learning objective is
systematically achieved. This scheduling reflects a well-planned effort to support the successful
completion of writing skills learning.

In the learning process, the teacher has not yet managed to effectively ensure the mastery of
writing skills. However, this evaluation also provides an opportunity to improve the quality of learning,
for example, by incorporating periodic assessments in each session to ensure optimal student
engagement and allocating buffer time to address challenges that arise during the learning process.
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Additionally, it is recommended to develop supplementary strategies to support students who face
difficulties so that learning mastery can be achieved by all students.
Table 3 < Document Review Results for Indicator 3>

Indicator 3

Assignment structuring and presentation

Data

All students complete individual and group assignments, create digital posters, and conduct
presentations

Evaluation Results

There is an attached guideline on the systematic writing of observation report texts to serve as a
reference for assignment preparation. However, variations in the quality of students’ work still
observed. For instance, the specified size for digital posters set by the teacher has not been fully
implemented by all students, indicating differences in understanding and skills in organizing
information.

This process includes how students compile and present both individual and group assignments
while also involving the creation of learning products such as digital posters and the delivery of
presentations in front of the class. Throughout the learning process, all students actively participate in
preparing individual and group assignments as part of project-based learning. The assignment
development is designed to enhance critical thinking and collaborative skills, requiring each student to
work together in groups to produce work relevant to the learning topic.

One of the products created is a digital poster that reflects students’ understanding of the material
taught. The creation of this poster not only enhances technical skills in using technology but also fosters
creativity in presenting information visually. This product serves as both a learning tool and evidence of
students’ work. From the students’ products, differences in the quality of assignments were observed.
For example, the digital poster size specified by the teacher was not fully applied by all students, indicating
variations in the heir understanding and skills in organizing information and presenting their work orally.

Table 4 < Document Review Results for Indicator 4>

Indicator 4

Students’ average learning outcomes

Data

List of writing skills scores for grade X DPIB B and grade X TKP

Evaluation Results

Grade X DPIB B achieved an average score of 83,1, while grade X TKP achieved an average score of 82,4.
However, some students’ scores are still close to the Minimum Matery Criterion (KKM), so additional
support is needed for those experiencing difficulties.

Table 5 < Average Scores of Writing Skills Learning Outcomes>

Class Number of Students Average Score
X DPIBB 35 83,1
X TKP 36 82,4

This is a difference in the average learning outcome scores between class X DPIB B and X TKP. This
indicates a contradiction in the odd semester’s average scores. Despite this difference, most students
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have passed the writing skills assessment with scores above the Minimum Mastery Criterion (KKM). The
evaluation results show that the majority of students have reached the KKM threshold in writing skills.
Therefore, the learning process has been fairly effective. This success reflects the alignment between the
teaching methods used and the students’ needs in developing their writing abilities.

However, although most students have met the KKM, this evaluation also highlights the
importance of a deeper analysis of students who are close to falling below the KKM threshold. Factors
such as the difficulty level of the material, teaching strategies, and individual support need to be assessed
to ensure that learning is more inclusive and adaptive to the needs of all students.

Table 6 < Document Review Results for Indicator 5>

Indicator 5

Student attendance

Data

Attendance recap list for grade X DPIB B and grade X TKP

Evaluation Results

The students’ attendance rate is excellent, with a high percentage of attendance in each session. This
indicates that students have a strong commitment to participating in learning. However, there are a
few individuals who are occasionally absent for certain reasons.

The attendance-taking method used by the teacher remains monotonous, relying only on verbal roll
call during class sessions. This attendance data provides an overview of students’ consistency in attending
lessons and can be used to identify potential issues, such as high absenteeism rates or unexplained
absences.

Average Student Attendance in Class
120

100
80
60
40
0
X DPIB B X TKP
Hamount = percentage

Figure 1 <Average Student Attendance in Class>

Based on the figure above, the average student attendance in class X DPIB B and X TKP is above 50%.
Class X DPIB B recorded a 97,7% attendance rate out of 35 students, while class X TKP had a 96,9%
attendance rate out of 36 students. The evaluation results indicate that student attendance levels are
exceptionally high. This reflects the most students consistently participate in learning activities according

Couns-Edu: The International Journal of Counseling and Education, Vol. 8, No. 2, 2023 | 6



Hermayani, S., Sholeh, K., & Purwanto, J.

The Effectiveness of the CIPP Evaluation Model in Students’ Writing Skills

to the scheduled timetable. The high attendance rate demonstrates students’ commitment and the
effectiveness of the attendance system implemented at the school.

Table 7 < Document Review Results for Indicator 6>

Indicator 6

Alignment of learning objectives with learning achievements

Data

Learning objectives and learning outcomes

Evaluation Results

There are 9 points in the learning objectives that are outlined in the learning outcomes. Overall, these
points show a good level of alignment between the two. Each point reflects important aspects of
learning, such as students’ knowledge, skills, and attitudes. This indicates that the formulation of
learning outcomes has been carried out with consideration of the previously designed objectives.

This evaluation results indicate that the reviewed documents outline two main points formulated
as learning outcomes. Each point is designed to reflect essential aspects of learning, such as knowledge,
skills, and attitudes that students need to achieve. These two learning outcomes are then elaborated in
detail into specific learning objectives. This indicates that the formulation of learning outcomes has been
carried out with careful consideration of the previously designed objectives.

Overall, the learning outcomes and learning objectives demonstrate alighment in supporting
writing skills. The learning outcomes encompass various types of texts (descriptions, reports, narrative,
etc.), while the learning objectives are more specifically focused on observational report texts. However,
some additional elements in the learning outcomes, such as an emphasis on empathy or the exploration
of other texts, could be considered for better synchronization with the learning objectives.

Table 8 < Document Review Results for Indicator 7>

Indicator 7

Alignment of learning achievements with the theme

Data

The learning outcome and the theme used is Observation Report Text (LHO)

Evaluation Results

Based on the established theme, the Indonesian language teacher has detailed the learning outcomes
in alignment with the taught material, particularly in evaluating information, writing skills, and
creativity. However, the integration of empathy aspects and relevance to other text types mentioned
in the learning outcomes can be further explored to enhance the connection between them.

The evaluation results indicate a strong alignment between the chosen theme and the outlined
learning outcomes. This alignment is evident in how teachers integrate the theme of observational report
texts into learning objectives. The detailed elaboration facilitates students’ understanding of the
connections between theoretical concepts and their real-world applications.

The variety of text types in the learning outcomes covers multiple genres, while the specific theme
focuses only on observational report texts. To ensure full alignment, learning can continue to emphasize
observational report texts while providing context for other relevant text types. The learning outcomes
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related to empathy and sympathy (reading and viewing) mention the ability to express empathy, care, or
sympathy. However, this aspect is not explicitly reflected in the theme of observational report texts.
Integrating this aspect into the theme can be achieved through contextual learning, such as writing
observation reports that focus on social or environmental issues.

Overall, the learning outcomes and the theme of observational report texts are well-aligned,
particularly in evaluating information, writing skills, and creativity. However, further exploration of
empathy integration and the relevance of other text types mentioned in the learning outcomes could
enhance the connection between them.

Table 9 < Document Review Results for Indicator 8>

Indicator 8

Alignment of the theme with teaching materials

Data

Teaching materials consisting of 9 topics

Evaluation Results

The learning theme has been developed into more detailed and contextual teaching materials. This is
evident from the teaching materials provided by the Indonesian language teacher, which cover the
necessary writing skills for the observation report text.

Based on document analysis, the available teaching materials cover nine main learning topics. The
materials used by teachers in the learning process include: (1) understanding the concept of an
observation report text; (2) characteristics of an observation report text; (3) structure of an observation
report text; (4) identifying information in an observation report text; (5) comparing information in an
observation report text; (6) finding the meaning of words in an observation report text; (7) using linguistic
rules in an observation report text; (8) writing an objective observation report text; (9) presenting an
observation report text.

The evaluation results indicate that the teaching materials prepared by the teacher align with the
theme of the observation report text. Each component of the material supports the mastery of skills and
knowledge necessary for understanding, analyzing, and producing observation report texts. Additionally,
the materials encompass, providing a holistic approach to the theme. This can be seen in how Indonesian
language teachers structure the theme into teachable materials that can be implemented in learning
activities. This process demonstrates alignment between lesson planning and its implementation in the
classroom.

B. Evaluation Results of the CIPP Model in Learning Writing Skills in Grade X at SMK Negeri 1 Purworejo
for the 2024/2025 Academic Year

1. Context Evaluation

Observation conducted on July 25-26, 2024: “The teacher plans the learning needs for writing skills
by creating a teaching module that includes materials, assessments, and assignments as a teaching guide.
The teacher is able to clearly formulate learning objectives and adapt the lessons to the students’ real-life
contexts. A thorough needs analysis is conducted, such as aa diagnostic analysis before learning begins.
Additionally, the teacher needs to innovate in designing learning activities to make them engaging,
relevant, and aligned with the curriculum.”

In the process of teaching writing skills in grade X DPIB B and X TKP, the teacher begins the lesson
by greeting the students, leading a prayer, and checking in on their well-being. On this occasion, the
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teacher connects the upcoming lesson to students’ experiences and reviews previous material by asking
questions.

The writer observed the implementation of writing skills instruction. During the main learning
activities, the teacher discusses the definition of an observation report text, its characteristics, structure,
identifying information within the text, comparing information, finding word meanings in the text, using
language rules, writing definition and descriptive sentences, using indirect quotations and their sources,
writing observation reports, presenting reports in digital media format, and delivering oral presentations
of the observation reports.

This material is taught over more than eight sessions in stages. However, the allocated time in the
semester program does not align with the actual classroom situation. Several factors contribute to this
discrepancy, such as school activities outside the academic calendar, student needs, and technical
constraints. As a result, some topics cannot be covered within the planned timeframe, which affects the
overall achievement of writing skills. Given these challenges, the teacher can integrate a more flexible
approach to learning or allocate extra time for materials that require enrichment.

When the teacher explains the observation report text in front of the class, the students appear
quiet enthusiastic. Some actively ask and answer questions, while others remain quiet but attentive.
Context evaluation in writing skills instruction clearly illustrates the intended learning objectives.

In teaching writing skills, assessments or writing practice for observation report texts are required
before progressing to the next topic. The components of passing criteria in context evaluation include the
learning environment, learning targets, unmet needs, and learning objectives.

Most students at SMK Negerinl Purworejo live far from urban areas. The school enrolls more
students based on academic achievement rather than zoning policies. Consequently, many students come
from outside urban environments. However, SMK Negeri 1 Purworejo provides a Boarding School to
accommodate students. In general, the students at SMK Negeri 1 Purworejo have a similar intellectual
level and socioeconomic background. The writing skills students acquire after receiving instruction from
the teacher can be considered good.

2. Input Evaluation

The observation conducted on August 15-16, 2024, involved the author evaluating writing skills
instruction by considering input factors, as emphasized in the questionnaire bellow:

“Teachers play a role in organizing learning resources, providing material references, and
conducting evaluations such as practice exercises and writing activities. They also establish work
procedures using small groups and prepare learning necessities. By optimizing learning resources,
integrating technology, and focusing on tools and supporting materials, teachers demonstrate a high level
of preparedness in instruction. Selecting relevant learning resources supports writing practice, while the
use of small groups enhances the effectiveness of collaborative learning in a structured and productive
manner.”

This indicates at this stage, teachers identify available resources, determine alternative options,
and plan strategies to be implemented. Teachers act as facilitators in the learning process by selecting
relevant resources and effective strategies to achieve learning objectives. In this context, the primary
resources used include textbooks from the library as a reliable reference and students’ mobile phones for
independent browsing to find additional information.

To support creative and interactive learning, the planned strategy involves creating digital posters
using the Canva application, allowing students to develop design skills while comprehending the material
in a visually engaging and appealing manner.

The teacher utilizes textbooks available in the library as learning resources. Input evaluation
requires an evaluator with extensive knowledge and various skills related to the sources and strategies
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needed to achieve learning objectives. This knowledge extends beyond mere evaluation; it encompasses
the effectiveness of writing skills instruction and the understanding of writing skills development that is
to be achieved.

3. Process Evaluation

Based on the observations conducted on August 22-23, 2024, the author evaluated the teaching
of writing skills by focusing on the process. As emphasized in the questionnaire bellow:

“The teacher designs and predicts the procedures and implementation of learning during the
execution phase. The teacher also provides information to support decision-making in teaching writing
skills, such as ensuring that learning proceeds according to schedule, actively engaging in the learning
process, and managing various activities that occur. Additionally, the teacher pays attention to the use of
available facilities and infrastructure while identifying obstacles and their solutions.”

In effective learning, activities and their timing should be well-planned. The goal is to make it easier
to identify weaknesses in learning from various aspects and subsequently improve the implementation
process. It can be concluded that process evaluation involves the execution of strategies and the
utilization of resources or learning materials in field activities.

The author observed the evaluation of the second-week writing skills lesson when the teacher
initiated the introductory activities by greeting the students, leading a collective prayer, and checking on
their well-being. On this occasion, the teacher took class attendance to check student presence.
Afterward, the teacher connected the upcoming lesson with students’ prior experiences and reviewed
the previous material by asking questions.

In the core activity, the teacher provided an example of composing an observation report text.
Then, the teacher designed a framework for writing an observation report text project and provided a
student worksheet (LKPD) as a guide. After that, the teacher assisted students in structuring the project
framework for writing the observation report text. Once given time to work, the teacher helped students
refine and edit their written observation reports.

During the closing activity, the teacher summarized the key points of writing an observation report
text and conveyed the plan for the next lesson. The teacher concluded the lesson with a closing prayer
and farewell greeting.

From the observations conducted on September 6, 2024, based on the assessment results of
students’ writing skills in observation report texts, it was found that, in general, the X DPIB B class
consisted of 35 students (15 male and 20 female). Meanwhile, the X TKP class had 36 students (23 male
and 13 female). All students met the minimum competency standard (KKM), which was set at 70. The
average student score was above 80, though a few still scored below 80.

The teacher’s efforts to achieve these results included creating a pleasant learning environment
and continuously motivating students, which encouraged them to stay engaged and enthusiastic about
learning. In teaching writing skills, the teacher utilized the school environment as an object of study,
providing students with a new learning setting beyond the classroom. Furthermore, the teacher employed
a project-based learning model, ensuring that students were more engaged in producing work rather than
merely listening to the material. The teacher occasionally formed small or large groups, adjusting them
based on the material and students characteristics in each class.

The teaching of writing skills was successfully implemented, as evidenced by the well-structured
planning carried out by the Indonesian language teacher.

4. Product Evaluation
On September 5-6, 2024, an observation was conducted to evaluate the teaching of writing skills

by focusing on the final product. As emphasized in the questionnaire bellow:
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“The teacher conducts assessments to measure success by organizing exercises and tests. Product
evaluation is the final stage in assessing whether students have achieved the predetermined objectives.
The teacher demonstrates a strong commitment to learning evaluation through exercises, tests, and a
variety of evaluation approaches to comprehensively assess writing skills. The clarity of assessment is
reflected in the use of transparent rubrics, while high-quality feedback helps students improve their skills.
Additionally, the teacher facilitates reflection to support students’ understanding of the learning process,
promoting more effective and sustainable improvement.”

During the observation on October 3, 2024, the teacher conducted assessments to measure
learning success through exercises and tests. As a result, it was determined that the learning outcomes of
writing skills in class X DPIB B and X TKP at SMK Negeri 1 Purworejo were good. In the “good” category,
students demonstrated an understanding of correct linguistic conventions in writing observation report
texts. However, guidance from the Indonesian language teacher remains essential in the learning process.

Based on the students’ learning outcomes, the teaching of writing skills is considered quite
successful, as reflected in the product evaluation through the writing skills scores as follows:

Table 10 <Scores of Learning Outcomes in Writing Skills for Observation Report Texts>

XDPIBB X TKP
No. | Score Range Qualification Number of | Percentage | Number of | Percentage
Students (%) Students (%)

1. | 90-100 Excellent 0 0.0% 0 0.0%

2. | 85-89 Good 9 25.71% 9 25.0%

3. |80-84 Fair 24 68.57% 21 58.33%

4. | 75-79 Poor 2 5.71% 6 16.67%

5. | <75 Very Poor 0 0.0% 0 0.0%
Explanation:
1. Excellent : Demonstrates a very strong mastery of writing skills.
2. Good : Has good writing skills with only minor shortcomings.
3. Fair : Has an adequate level of writing skills but can be improved.
4. Poor : Needs improvement in several aspects.
5. Very Poor : Requires further guidance.

XDPIBB X TKP
5.71% 0,0% 0,0% 0,0% 0,0%
16.67%
25.71% 25.00%
68.57% 58.33%
m excellent good fair poor very poor m excellent good fair poor very poor
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Figure 2 <Writing Skills Score Distribution>

The majority of students from class X DPIB B and X TKP fall into the “Fair” category, with a
percentage of 68,57% for X DPIB B and 58,33% for X TKP. This indicates that most students have a
reasonably good level of writing skills but still need improvement to achieve higher scores. In the “Good”
category, each class has 9 students good mastery of writing skills with only minor shortcomings. They are
within a relatively high score range and require only slight improvement to reach the highest category.
Meanwhile, the “Poor” category shows a smaller number of students, with 2 students (5,71%) in X DPIB
B and 6 students (16,67%) in X TKP. Students in this category require more attention in several aspects of
writing skills to reach a better level. There are no students in either the “Very Poor” or “Excellent”
categories. This indicates that no students have extremely weak writing skills requiring special guidance,
but at the same time, none have achieved an outstanding level of writing proficiency.

Overall, both class X DPIB B and X TKP demonstrated satisfactory evaluation results. The average
scores in both classes exceeded the KKM, indicating the success of implementing the project-based
learning (PjBL) method. Students actively completed writing tasks, created digital posters, and presented
their work. However, to ensure more equitable learning outcomes, the teacher is recommended to: (1)
provide intensive guidance to students whose scores are close to the KKM; (2) offer additional sessions
such as small group discussions or special exercises to enhance writing skills; (3) conduct deeper
reflections with students to identify challenges they faced during the learning process. The success of this
learning process reflects the effectiveness of the teacher’s planning and evaluation implementation,
supporting the overall achievement of learning objectives.

CONCLUSIONS
1. The Implementation Process of the CIPP Model Evaluation in Learning Writing Skills in Grade X at
SMK Negeri 1 Purworejo for the 2024/2025 Academic Year

The implementation process of the CIPP model evaluation in learning writing skills in grade X at
SMK Negeri 1 Purworejo for the 2024/2025 academic year show that the semester programs has been
systematically designed, allocating eight meetings for one theme. However, the teaching module only
includes two meetings, causing a misalignment in learning achievement. The completion of the material
is also not optimal due to unplanned school activities, necessitating additional time to ensure all materials
are covered. In terms of assignment and presentations, students actively participated, but there was still
variations in task quality, particularly in technical understanding and result presentation. The average
learning outcomes indicate that most students exceeded the Minimum Competency Criteria (KKM),
although some still require additional guidance. Student attendance was excellent, reflecting their
commitment to learning. The alignment between learning objectives and learning outcomes was fairly
good, although the aspect of empathy in the learning outcomes was not fully integrated into the teaching
material demonstrates that the content has been developed in a detailed and contextual manner,
supporting a systematic approach to learning writing skills. Therefore, continuous evaluation is needed to
improve the synchronization between planning and implementation, ensuring the optimal achievement
for students’ writing skills.

2. Evaluation Results of the CIPP Model in Learning Writing Skills in Grade X at SMK Negeri 1 Purworejo
for the 2024/2025 Academic Year
The evaluation results of the CIPP model in learning writing skills in grade X at SMK Negeri 1
Purworejo for the 2024/2025 academic year indicate that, in general, the implementation of writing skill
instruction has been conducted effectively. However, some aspects still need improvement. From the
context aspects, the teacher has designed the learning needs well, but there is a need for innovation in
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teaching methods to make lessons more engaging for students. From the input aspects, the utilization of
learning resources has been fairly optimal, incorporating textbooks and digital technology. However,
more effective management is needed to address technical challenges, such as limited internet access.
From the process aspects, although the teacher has systematically planned the lessons, implementation
is often hindered by schedule changes due to unforeseen school activities. Additionally, the use of project-
based learning strategies has helped improve students’ writing skills, but butter management of learning
facilities and infrastructure is still required. From the product aspects, learning outcomes show that most
students have met the Minimum Competency Criteria (KKM) with and average score that is fairly
satisfactory, although some still students still require additional guidance.
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